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Across the school, learning environments were calm and purposeful underpinned by clear 
routines, high expectations and warm, nurturing relationships. Learning outcomes were clearly 
communicated and, as a result, pupils knew what they were learning.

Levels of pupil engagement were high in all phases with positive behaviour for learning seen in 
action. There was very little low-level disruption; pupils responded well to adult direction or 
instruction and were keen to share their ideas and/or make contributions. 

The school’s ‘I do, we do, you do’ model was evident in many classrooms with pupils benefiting 
from the adult modelling provided. Visualisers were used effective to demonstrate the learning 
and provide helpful prompts when pupils were working independently. 

Where teaching was most effective, adults targeted gaps in pupil’s knowledge based on a range of 
formative assessment activities. 

Vocabulary was overtly taught with paired/partner talk helping pupils to orally rehearse their ideas 
and think aloud before responding. 

External School Improvement Monitoring 



In the Early Years, a wide range of activities had been intentionally set up to engage 
pupils in meaningful learning and development. Where adults modelled language, 
provided prompts, asked questions and/or extended the task, pupil engagement was 
greater and more purposeful. Adult interaction helped pupils to deepen their thinking 
or extend their vocabulary. 

Throughout the school, well considered adaptations and scaffolds supported pupils to 
access, engage in and achieve success. Dual coded widgets and sensory boxes, for 
example, were embedded in classroom provision. As part of the school’s CPA 
(concrete, pictorial, abstract) approach, hands-on concrete manipulatives were readily 
available, particularly helpful to those pupils who were less secure in the concept 
being taught. 



Questions for consideration/suggested actions and/or recommendations:

Do pupils have the essential vocabulary they need to talk about their learning confidently? 
Are pupils applying technical subject specific language to help them explain their methods 
and calculations? As part of long-term curriculum maps, leaders have identified the key 
vocabulary and subject specific language that pupils need to learn and know. Building on 
this, leaders should continue to work with the wider team to ensure that pupils are using 
and apply this vocabulary when talking about their learning. In doing so, increasing their 
ability to be artists, scientists, mathematicians, historians etc.

Do all EYFS staff have the knowledge, confidence and skills to add value through high-
quality interaction and extend pupils’ thinking whilst also allowing them to explore and 
learn independently? Utilising the expertise, knowledge and experience of the team, 
leaders should ensure all staff are able to dynamically flex and adjust their interactions 
with pupils to add value, increase engagement and/or extend thinking.

What impact is the writer’s framework having on the quality of pupil’s writing? Is 
handwriting being taught with fidelity and what difference is it having on pupils’ writing? As 
planned, it is important for leaders to be rigorous in their monitoring of writing to ensure 
the new writer’s framework and handwriting scheme is having the desired impact. 


